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ABSTRACT

A survey of 42 Massachusetts workplace literacy
programs was conducted in fall 1985 to determine whether the programs
generally fit a standard definition of workplace literacy derived
from "A Guide to Developing Instruction for Workforce Literacy
Programs" by Jorie W. Philippi. The "tudy's seven-item questionnaire
included the definition to which respondents were asked to compare
their programs. The questionnaire instructions stated the
researchers' suspicion that the definition does not "represent the
great variety seen in workplace education in Massachusetts."
Respondents were asked to state how their programs 4did not fit the
definition, if that wers the caze. Respondents were encouraged to
ignore the questions and respond in another manner if the questions
were not useful. The return rate was 64 percent. Most of the
practitioners agreed with these elements of the definition: (1) their
pvrograms were designed to meet the needs of the organization and the
worker by translating learning into improved job performance; and (2)
the results of their programs should be measured in terms of job
accuracy and productivity, employee retention/promotion, and (lower)
accident rates. Most of the respondents believed that their programs
differed from the definition in that their programs: (1) had
important goals in uddition to meeting the goals of the organization
and translating learning into improved job performance; (2) had
instructional content that did not focus exclusively on basic skills
applications that are used in the context of job tasks; and (3)
should be evaluated by measures in addition to job accuracy and
productivity, employee retention and promotion, and accident rates.
There was a widely held opinion that the definition was too narrow;
too constraining; too much like job training rather than ed' ation;
and not respectful of students', workers', unions', or employers'®
interests and goals. (The document contains a copy of the
questionnaire.) (CML)
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SUMMARY

In September and October 1989, a survey was sent to 2
Massachusetts workplace education programs whose focus |s
baslic skills Instruction. 27 responses were recelved, a 64%
rate of return. The survey ussd a deflinition of workplace
education which the authors belleved would be regarded
natlonally as a "malnstream” deflnitlon, and they asked
workplace 1lteracy ecucation program coordlinators ard
teachers In Massachusetts to compare thelr programs with
this definltion:

"Workforce |lteracy...ls the ablllty to perform
those baslic skllls appllications which are used
In the context of Job tasks....Zffectlve
workforce |lteracy programs are those

which are designed to meet the needs

of the organlzation and the worker by
successful ly translating learning into

improved Job performance. Creatling Instructlion
for such programs requlires expertise from

the comblined flelds of employment tralning

and educatlion. It ls the product of

1.) lliteracy analyses of Job tasks and -
2.) construction ot currlcula from analyses data,
that focus on helpling workers master

those baslic skills appllicatlons they use
on-the-Job. Workforce |lteracy program results
should be evaluated by measures of (lncreased)
Job accuracy and productivity,

(higher) employee retentlon/promotlon flgures,
and (lower) accldent rates."

From “A Gulde to Developing Instructlon for Workforce
Literacy Programs," by Jorle W. Phillppl, Publlic/Private
Ventures, Phlladelphlia, PA., a paper presented at the
Amerlcan Agsoclatlon for Adult and Contlinulng Educatlon
Conference In Tulsa, Oklahoma, November 4, 1988.

While nearly all practltioners agreed that their programs
are designed to "meet the needs of the organizatlion and the
worker oY successfully translatling learning into Improved
Job performance”, a large maJorlty sald thelr programs also
have other important goals.

Nearly all respondents sald the Instructional content of
thelr programs, in contrast to the definitlon, does not
focus excluslively on "baslc skllls applicatlons which are
used In the context of Job tasks."
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While a large majority of practitioners responded that they
do think that the results of thelr programs should be
measured In terms of ‘“{lncreased) Job accuracy and
productivity, (hlgher)> employee retentlion/promotion flgures
and (lower) accldenc rates*, nearly all responded that they
thought their programs should be evaluated using other
measures, and most of those who were In agreement with the
measures glven felt that they were not sufficlent.

A large majorlity of respondents sald the definltion left out
Important aspects of, or made assumptions which are not true
of, thelr programs.

Overall, there was a clear, wldely held oplinion that the
deflnlition was too narrow, too constralnling, too much 1lke
Job tralning and not enough 1lke educatlion, not respectful
of student/workers’ Interests or goals, unlon Interests or
goals, or even many employer Interests In workplace
education.

If these responSes are representative of workplace educatlion
In Massachusetts--and there ls reason to belleve that they
are--a satlsfactory deflinition of workplace llteracy
education would need to Include a much wider range of goals
and purposes. These would Include baslic sklills: whlich lead
to promotions and better Jobs; for use outslde of work: for
the purpose of Improved communication on the Job and In the
rest of a gtudent/worker’s life; for critlcal thinking and
problem solving on the Job and elsewhere: and for many other
purposes, Simllarly, such a deflinitlon would need to
Include a much wider range of performance measures.

The authors recommend that a new definltlion be proposed
which Is based on the Massachusetts workplace llteracy
educatlion experlence, and that the two definitions be
compared in a natlonal survey of workplace llteracy
educatlion programs to see which better descrlibes what |is
happening In workplace 1lteracy education natlonally.
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SURVEY RESULTS

G.1. 89% (24) responded that the Instructlonal content of
thelr programs nnm;um_tma_umuw_m_m_c_a&u_u
applications which are

COMMENTS

(NOTE: The numbers in parentheses below indlcate the number
of times this kind of Instructlional content was mentloned by
people responding to the questlon. The ltems In capltal
letters lIndicate types of Instructional content programs
also include.,)

We want to meet needs of management, direct supervisors (of
our ESL students) and the students themselves. Sometimes to
meet the students’ volced needs we need to balance what iy
needed for the workplace with 11fe skllls appllcations which
In turn help the student functlon overall and help reduce
absenteelsm from work, etc. Also, CRCSS-CULTURAL AWARENESS
for all segments and CULTURALLY APPROPRIATE LANGUAGE AND
BEHAVIOR AT WORK, etc.

We are a learner-centered program that Incorporates
workplace materials and themes (whenever appropriate)

LIFE SKILLS (9); CITIZENSHIP/U.S. HISTORY/CIVICS <(4);
GRAMMAR; FIRST LANGUAGE LITERACY

HIGHER EDUCATION GOALS

We teach whatever ls relevant to student needs at work or
home: MATH PROBLEM SOLVING SKILLS, SAFETY AT HOME

WORK/WORK ENVIRONMENT

GED PREPARATION <2>, PRE-GED AND BASIC SKILLS, JOB-MOTIVATED
INSTRUCTION

Skllls antlcipated to be needed iIn future

KNOWLEDGE ABOUT CITY AND'COMMUNITY, CRITICAL THINKING (3) to
apply such knowledge and skllls in the communlity

GENERIC ESL (2) useful for everyday living as well as the
workplace




LITERACY INSTRUCTION, INCLUJING LETTER AND NUMBER FORMATION,
SIGHT WORDS, AND BASIC PHONICS

‘READINGS IN PROSE, POETRY APPRECIATION

BASIC COMPREHENSION AND LITERACY NEEDS; TECHNICAL WRITING:
PRONUNCIATION AND PRESENTATION SKILLS; CROSS-CULTURAL
TRAINING FUx SUPERVISURS, MANAGERS, ESL STUDENTS AND
INSTRUCTORS

BASIC SKILLS ¢incl. ESL’, TEAMWORK, PROBLEM SOLVING
BASIC SKILLS *“BRUSH-UP*

GROUP WORK, PEER COMMUNICATION, COMMUNITY/FAMILY CORRELATE
APPLICATIONS OF BASIC SKILLS IN WORKPLACE, PROBLEM SOLVING
COMPONENT USING GROUP PROCESS TO PROVIDE PEER SUPPORT

WAYS TO CONTINUE LEARNING ENGLISH AND JOB SKILLS AT THE
COMPANY AND OUTSIDE

UNLERSTANDING THE WHOLE PRODUCTION PROCESS so worker/student
sees; her part In the whole, Including plant tours,
explanations of how product ls used, seelng whnle productlion
process, etc.

BROADER RANGE OF SKILLS INCLUDING ANALYTICAL AND
INTLRPRETIVE SKILLS that can be applled at workplace and
beyond Ce.g. not Just how to fill out simple form or report
but to understana its purpose)

WORKPLACE, UNION, AND IMMIGRANT RIGHTS

Each of our workplace education programs ls unlique and
custom-designed to meet company and participant needs. Many
employers llke lIncluding basic *“generic" communicatlon and
awareness skills that are not directly related to the Job of
the participants, but which will help them in thelr everyday
llves. Sometlmes speclflc Job tasks are not covered at all.

Q. 2. 93% (25> responded that thelr programs ARE designed to
]

successfully translating learnina. into improved icb
mance"; HOWEVER, 76% (19> OF THESE SAID THEY ALSO HAVE

OTHER GOALS.
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19 of those who answered “ves* also sald thelr programs had
other goals. These [ncluded:

“At one site we are preparing workers to work In other
departments as thelr current department will socon Ye
automated. Thelr present Job performance s very gocod but
they need more English skills to handle the Jobs to come.
At another site we are working to strengthen all around
English sklills for promotion. Agaln, current Job
performance s good.*

Address needs of the unlon, of the Indlvidual student/worker
which may not be Job related

LIFE SKILLS (2, GENERAL LITERACY (2>, CITIZENSHIP,
INFORMATION, GRAMMAR, FIRST LANGUAGE LITERACY

SKILLS TO BE PROMOTED OR GET BETTER JOBS (4)

ALL-ROUND IMPROVEMENT 1IN ENGLISH LANGUAGE (¢2) and all
Important aspects of students’ 1lves that are affected by
thelr English language abllity

IMPROVED ATTITUDE AND GREATER MOTIVATION

CAREER DEVELOPMENT, IMPROVED PR, RETENTION

INCREASED STUDENT SELF-CONFIDENCE ¢3), IMPROVED ON-THE-JOB
COMMUNICATION (2>, INCREASED WORKPLACE SKILLS...whlch, 1|f
Integrated, result In Improved personal satlisfactlon and Job
perfoarmance

IMPRUVING GENERAL QUALITY OF LIFE

DEVELOPING SELF-AWARENESS AS ONE APPROACHES HIS WORKPLACE
POSITION

PERSONAL AND PROFESSIONAL DEVELOPMENT OF THE EMPLOYEE

EDUCATIONAL SUPPORT--SEPARATE FROM “PAY FOR PERFORMANCE"
PLANS-

IMPROVED COMMUNICATION SKILLS (3>, INTERACTION, SELF ESTEEM
EMPOWERMENT OF PARTICIPANTS using hollstic methods
IMPROVED SELF-ESTEEM
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ACQUIRING A TASTE OF SUCCESS
ACQUIRING SKILLS NEEDED TO CONTINUE TO LEARN ¢2)
OVERCOMING BARRIERS SUCH AS THE ‘THEM’ AND ‘US‘ ATTITUDE

Q. 3A, 3B and 4 got mixec responses and several comments
that Indicated confusion about the meaning of these
questlions.

Some comments on Questlon 32 and 2B suggested skeptlclsm
about the value of the expertise of these in employment
tralning:

COMMENTS

“l wasn’t exactly sure who ‘the fleld of employment
tralning’ referred to. We find It easler to go on the
‘floor’ and observe Job tasks that need to be accomplished
and then cdeslgn the currlculum. Supervisors and
participants also glve information about the tasks.
Sometimes those In the fleld of employment tralning don’t
kKnow enough about educatlon to be helpful,.*

"I have consulted with supervisors In the hotel who provide
Job tralning. I have also attended the natlonal Amerlican
Soclety of Tralining and Development conventlon In Boston but
learned llttle about how or what to do to develop a program.
Also, my company did not want to spend money on other
experts. They felt that’s what they were paylng me for.
And 1t dld not really occur to me that It was necessary to
do so. I was also busy enough with the educational issueg
knew about.*

"We have not found the literature in Job tralning to be all
that Impressive or directly appliceole. A lot of It Is
hyped. Often 1t Is dry. Too often It 1Is overly
employer-centered"

Some comments to Questlon 4 suggested less formal, less
expenslve ways that programs address helplng student/workers
to get baslic skills they need on the Job:

"We are workling on (developing) a very formal system of
carrylng out 1lteracy analyses. At thls polnt, however,
Informal chats wlth supervisors, observatlion and
note-takling, and slfting through company Job descriptlions,
etc. have been our system.'




"Not as sclentliflcally as some corporatlons. Not through
llteracy analyses dcne by PhDs. There’s no tlme or money
for that. I did observe prospective students In their Jjob
settings, noting what they sald or needed to say, what
language they reponded to, what they needed to read and
write on the Jjob. I alsc spoke with supervisors, traliners
and co-workers and asked them what the students needed. I
also agked the students what they needed...."

And some comments questloned the value of thls approach:

"This Is a company-centered goal, and the employers are not
Involved |In our (unlon-sponsored) program."

“We use workplace materlals and themes as a means of
achleving lIndlviduallzed, learner-centered learnlng goals.
To use workplace materials, themes, tasks and skllls as ends
unto themselves IS8 to corrupt and debase the educational
nature of our efforts. We are an educatlonal program--not a
trainlng program."
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Q.5.A 74% (20) responded that they DO thlnk_&hg_:gsul&s_gi
‘necreaged)
Mw_mmqnmm mplovee
retentlons/promotion figureg, and (lower) acclident h .tes",
HOWEVER

Q. 5. B t_

ﬁ2&_L252_ng529nd2d_LhaL_&h:x_&hgugh__ihslgggnggnﬁma
should be evaluated using OTHER MEASURES. (59% (16) of the
total and 80% of those answering yes In SA responded

afflrmatively In SB. So most of those aareeing that the
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COMMENTS

Other measures suggested were:

Measures set by employers themnselves

The Test of Adult Basic Educatlon (TABE) for pre-and
post-testing

Changes in behavior, Job performance, or English ability
compared with what it was before instruction

Pre-post B.E.S.T. test or FSI 1index, but any course
evaluation meeds to accept that results may be gray, hoc



black or white, that they are not necessarlly ldentiflable
as resulting from ESL instructlion

Combination of quantitative and qualltative measures.
Increases in self-esteem, better relationshlips between staff
members, hope that the future may hold sgomething better,
getting over a fear of fallure or of readlng and wrlting
tasks

Partliclipants and those who work directly with them should be
glven the opportunity to evaluate the program and Its Impact
on them

Evaluate by what Instructors provide students and by
documentatlion they provide to the workslte

Employee evaluation of hla/her own learning

Indlvidual assessments of each person’s progress

This needs to be explored but mainly evaluation needs to be
measured case by case and agalnst a student’s Indlvidual
goals and obJjectlves (using an indlvidual educatlion plan or
worker/supervisor plan)

Learner (educatlonal/personal) satlisfactlon (¢2); learner
actlivism; learner goal development; Informatlion, attltude
(2), behavlor change; self esteem change; use of workplace
themes; wuse of workplace people as tutors/linstructors;
workplace support for endeaver

Recrul tment rates

Students’ and supervisors "soft* evaluation

Studentsg’ self-confldence (3), actual communication on the
Job (2>

Increased reading and math levels/abllitles, community
awareness (l.e. votlng, government, services, etc.)

General Improvement In Engllish ablllity ¢(communicatlion) ¢(2)
Employee satlsfactlion

Better understanding of our students’ speclal dlfficulties
and contributions, on the part of U.S.-born employees

Problem-solving skills of employees, lncreased job awareness

10



Performance ln class at a more pro‘'‘clent level; entrance
into GED programs or clitizenship classes

Individual progress report; competing with yourself, not
others

Increased vocabulary, increased willlingness to contribute to
meetings, lncrease In taking additional courses, lncreased
Interactlion with co-workers, Increased cooperation and
affinlty for the company, greater overall understanding and
a willingness to take risks

Exlt assessments (the more varlety In evaluatlion tools, the
better, we feel)

General morale

Comfort on Jjob

Workers abllity to function In thelr nelghborhood and clty
Workers abllity to communicate with supervisors

Workers abllity to understand and communlicate with regard to
problems and needs at work

and one respondent asked:

"How do you measure a happler workforce getting aiong
better?"

T 0 D D e Gy A A R S Gie GRD SN SHD D I G G T D MR VA MR e D GID G S GMD I GBY GnP GER G GED D S GE P W S M M wun Ghm N RO N WD SES N WS wup wwn iy GER WD =M

Q. 6. 74% (20> responded that the definlition DOES leave out
important aspects of, or makes assumptions whlch are not
true of thelr programs .

COMMENTS

It doesn’t Include those who are not literate in their first
or second language (ESL»

It doesn’t include unlon-based programs--rights of workers,
life skills, critical thinking skills

It doesn’t include baslc skllls students need but may not be
using in thelr current Jjob

11



We are focusing this year on better consumer and community
awareness, also GED amd post-HS skill work

An assumption that workforce “llteracy" l|= separate from
other areas of llfe; and assumption that It can only be
measured In economic terms

No work:»lace education program can be 100% work-orlented.
The students wouldn’t 1lke It unless thls wece pre-Jjob
trainling

Communicatlion between gtaff (workers) and resldents
(clients) and communicatlon among people from dlfferent
cul tures

Our program lncorporates generic English language skills and
llteracy skills as well as Job-specliflic skllls ¢3)

I‘’m not In full agreement wlth the evaluatlon procedures
We are offerling ESL instructlon

My program |38 more wlde-rangling: Including needs of entry
level employees who have baslc comprehension and literacy
needs, but also those who have other education needs.

It doesn’t look at the education process, e.g. combining
Individual and group learning within the same course or
program, lncentives for students relylng on each other for
learning.

Our deflinition of baslic skills encompasses more than the
SR’s: problem-solving, famlllarlty with computers, etc.

One of Manayement’s goalws for our programs ls to attract and
retaln employees (:)

There’s an assump. o that the program is simply geared
towards work-related skills

One of our program’s goals ls orlentation of the student to
the Amerlican workplace/work ethlc.

Other Impertant aspects of our program Include:
opportunities for students to express thelr own opinions, to
break down fear of studying, of gspeaking Engllish 1In
different contexts; and for them to find openlings In other
flelds of education and perhaps employment.

We focus on generle skills but lutroduced In a workplace
context. We use broader methods found In generic ABE or ESL

10
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classes. Our program is located In a vocational shop in a
corrections Institution. Other aspects include: Teachlng
students to use technology (calculators, computers as tcols
--gspreadsheets-- as well as CAI); Including "white collar”
skills such as planning time; Inclusion of traditional
literacy skllls such as spelling, paragraph wrltling,
organization of work, etc.; and cross-cultural awareness and
gensgslitivity.

This definlition would limit the effectlveness and scope of
workplace educatlon programs : 1) There IS no mention of the
need to traln employees to learn more than thelr current
Job; I am concerned that Job-ugpeclfic tralning will
perpetuate rote-learning that 1Is often the norm for
entry-level employees....At the company where I work they
ldentifled a group of workers who had the skills for their
present Jjobs but who needed additional basic skills to be
promoted; 2) There are no worker-deflned goals other than
“"improved Job performance." My students need toc understand
thelr health lnsurance plans, company procedures regarding
promotions, raises and Job transfers, the company-rc ‘mbursed
tutition policy, the company stock-buyling option, and thelr
other rlights and benefits as workers. AsS one student who
read Phllippi’s definition put it, "They are trylng tc¢ train
people only for one place, the Jjob they are workling for.
When I went to your course I wanted to Improve my English at
work and outside...for the bank, the supermarket, to call
the police for an emergency, to ask for an address. In your
clags I lost the scare. When you know how to speak correct
English at the workplace, your boss knows what you can do;*
3) This deflnition Implies that the worker must do all the
learning, all the accomodating. The supervisors at the
company where my students work who are the most successful
worklng with language mlnority workers are those who learn a
few words of the worker’s flrst language, watch for cultural
differences and sometimes accommndate thelr style of
correcting worker error and instructing to the worker. They
encourage all thelr employees to take advantage of tralning
opportunities, see them as fully human with needs like thelr
own. I belleve that cross-cultural tralning for managers
and workers |s an lmportant part of improvling everyone’s Job
per rormance.

This definitlon assumes ‘productivity" rather than a
worker-centered focus, assumes employer but not wunlon
Involvement, does not geparate out workers’ needs from
employers’ needs

This definltion puts a lot of emphasis on Job performance
and activity. 1In the garment Industry learning Engl ish does
not necessarily make one a better stitcher. Although |t is

11
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helpful to speak English on the Job It Is not
necessary....The unlon feels that the workplace literacy
program |s very Important to the garment workers because |t
Improves their gquality of 1life. Learning Engllish |s
lmportant so that they can perform their dally activities,
l.e. go shopping, obtaln passports and communicate with the

" medical profession.

Adult workplace education is for everyone who would like to
Ilmprove wrlting, reading and ma%h skllls, making them better
prepared for the demands of a changing !ob market. For some
this may mean working on the skills necessary to take the
GED. Our company offers these classes because It Isg
Interested in developling employee skills.
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6A. 64% (18> sald thelr prcgrams elther focused on
generic Engllish language sklills or on both generic and
Job—speclflc skills

6B. S responded that thelr workplace education
programsg are offered in churches, colleges, and union halls
and other places other than the workslte

6C. 10 responded that thelr prog-am ls open to workers
from several! dlfferent worksites Calthough it Is not clear
that these are always dlfferent companies)

sD. 17 responded that their program is seen as an
employee beneflt, although apparently not all respondants
understood that the thrust of the question was prlmarily as
a beneflt, as something whose primary purpose Is to attract
or retaln employees «r that has been negotlated for by a
union.

6E. 9 responded that there are other Important

aspects of their programs that the definltlon doesn‘t
Include:

—-—-----——--—--——---—---————----——-————-_-------------------

COMMENTS

The deflinlition 1Is absurd. It is not a deflnition of
workplace EDUCATION. It ls a definition of literacy.

There are many other aspects that need to be consldered,
Some who have been provided with ESL at the companv really
didn’t "need" It to perform their Jobs, but were gilven |t In

12
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hope that this little extra might help bring them over the
top for tetter positions (promotions), to bulld selt esteem,
to help managers accept them as capable employees (after an
ESL course the manager might be more llkely to belleve the
employee can speak well although they already do!) and to
showcase a successful group so the employees and managers
would buy Into the program. I also flnd that I provide a
large amount of educatlional, personal and work-related
counsel ing, with I ssues ranglng from dealling wlith
supervisors, Imhilgratlon, acculturatlion, wunlons, health
Issues such as alds, or the publlic school system. 1 provide
some employees wlith company forms to get relmbursed for
course3 they take outside the company. I also provide
referral to outslide agencles or lInternal counsellng or
support as needed.

Release time, clear 1lnks and steps for workers to move to
higher levels of educatlon or definite goals for a worker to
asplre to without false prrmises.

In some cases an employee needs a GED/dlpioma to take
advantage of tralning opportunities

The program attempts to bulld confldence 1In the
particlpating workers to take care of thelr baslic needs In
the world and to understand thelr rights and
responsiblilitlies. It also prepares workers for their next
level of educatlon.

The definltlon lgnores the following aspects:

1> the Importance of technology, e.g. using calculators and
spreadsheets as well as lnstructional software; 2) learners’
acquiring *white collar" skills- managing things with paper
and pencll, time management, etc: 3) traditlional 1literacy
skllls such as spelllng, paragraph wrliting, well-organlized
work; 4) cross -cultural awareness among learners so they
are better prepared to work together, not Just on the shop
floor but potentlally as techniclans, managers, etc.

Orlentatlion to American workplace/work ethlc

8 responded that there were assumptions made in the
definltlon which are not true tor thelr programs:
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COMMENTS

That workplace education programs are simply geared towards
work-related skllls

13



That all employers want to Improve productivity, that safety
Is an lIgsue, that experts have all the answers, that
learning on the job means or equals Improved Job performance

We espouse the theory of multiple Intelllgences. We view
workplace llteracy as more than remedliatlion. Our definition
of BASIC SKILLS needed today encompasses more than the 3R’s
(e.g. It would Include problem solving, familiarity with
computers, etc.)

In the definltion glven, the word "literacy" emphaslizes that
people are not literate. Most are, but they are looking for
Improved skills. We call our program Adult Workplace
Educatlion. Thle iImplles educatlion In the workplace.

It assumes that Improved Job performance is needed. Often
these people are performing their Job perfectly well. You
really don‘t need to speak English to clean a room or mop a
floor. It does not conslder the need to teach life skills
and thelr direct or Indirect effect on the workplace. For
example, If a student Is worried about her inabllity to
communlcate to her chlid’s teacher, her preoccupation wlth
this concern will keep her from worklng effectlvely. It
doesn’t allow for the workers’ feellngs about what they need
and what they have accomplished. The workers may Improve
thelr communicatlive competency and become more fluent but
that aspect I3 not consldered. Posi*lve self-lmage Is not
necessarlily easy or necessary to measure but ESL can, and
perhaps should, have an lnfluence on sel f-image.

There 1s an assumption that the quoted s%atement Is an
accurate and meaningful definltlon of workplace lliteracy.
It I1s not. There is an assumptlion that workplace education
can be defined by a quote concernlng workplace literacy.
That loglec Is faulty. Further, It does a d'sservice to all
of us who work in workplace education progranms.

One cannot assume the necessary lnput for company personnel
will always be provided. Some places are glad to have
classes offered but do not contrlbute a great deal or
provide much Information on work-related needs.

OTHER OBSERVATIONS :

o Several respondents commented on the importance of
crogs-cultural learning for student/workers, supervisors,
managers and Instructors as a way to Improve working
relationshlips
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(o} Throughout the responses there was a.: emphaslis on the
importance of measurling student/workers growth In self
esteem and confidence; problem-solving ablility;
communlicatlion skllls, both In general and on the Job; and
student/workers acqulirlng more baslc sklills, up through the
GED level

¢ Many respondents frlt that the experts in this field are
student/workers and thelr co-workers, teachers, supervisors,
unilon reps, OSHA reps, and management (especlally the
In-house company tralning departments, where they exlist?,
not necessarlly those In the fleld of employment trainling.

c One responcient felt that workplace education should
address flrst language lliteracy where needed and deglred

o] Cne respondent polnted out that the goal of employee
retention s not always In the student/worker’s lInterest,
that leaving a company for a better Job In another company
might be a better ocutcome to measure



DIRECTIONS:

Below Is a deflnition of workplace educatlon which may be
falrly standard across the country; however, we sugpect that
It doesn’t represent the great varlety seen In workp!lace
educatlon In Massachusetts. Please look at the deflinition
and then tell us how your workplace basic sillls program
differs from this definition, 1f |t does.

We have Included some questions which may be helpful in your
thinking about your answer. 1f so, use them; If not, Just

. answer In your own way, but please respond as completely as

You can so that the results will be useful to others and to
you.

We w!l1 synthes!ze and summarize the responses we recelve In
a report; 1lf you Indlcate below that you would llke a copyY,
we’ll send It to you.

We would appreclate very much havihg your .reply by_QOctober
2nd or by _OQOctober 9th at the ]atest so ‘that’'we can include
your answers In our results. Please return your response in

the enclosed, stamped, self-addressed envelope. :

Thank you very much for taking the time to respond!
A DEFINITION OF WORKPLACE LITERACY:

*Workforce llteracy...is the abllity to perform those baslc
skilis applications which are used In the context of Job

. tasks....Effective workforce literacy programs are those

which are designed to meet the needs of the organization and
the worker by successfully translating learning Into
improved Job performance. Creating Instruction for such
programs requires expertisec from the combined flelds of
employment training and education. It Is the product of 1.)
literacy analyses of Job tasks and 2.) constructlion of
curricula from analyses data, that focus on helping workers
master those basic skllls applications they use on-the-Jjob.
Workforce |lteracy program results should be evaluated by
measures of (lncreased) Job accuracy and productivity,
Chigher) employee retentlon/promotion flgures, and (lower)
acclident rates.*

*A Gulde to evelo t tign o Workforce
E'l.?tgracy szograms." gy esoglggw}nf’h‘i‘ﬁpp‘i'. ugllc/f’rfvaie
Ventures, Phlladelphla , PA. A paper presernted at the AAACE
Conference In Tulsa, Oklahoma, November 4, 1948,
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QUESTIONS

1. Does the Instructional content of your program focus
exclusively on 'basic skllls applications which are used in
the context of Job tasks"?

YES NO (Circle One>

If not, what else does 1t lnclude? (Please feel free to
append more pages as needed 1f we have not provided you with
enough space to answer a questlon, bul also please clearly
identify on the appended pages which questlons you are
answering.)

2. Is your program designed to "meet the needs of the
organization and the worker by successfully translating
learning Into Improved Job performance"?

L P,
ST 4

YES.. 'NO:- ¢(Clrcle one)

1f so, do yoﬁ have other goals as well, anc what are they?

3. As you create currliculum or lnstruction for your program
do you draw upon the fleld of employment (Job) tralning?

YES NO (Circle orne)
Why or why not?

Do vyou feel that your program SHOULD draw upon the expertise
of people in this fleld?

YES NO

Why or why not? C(And who do you regard as the “experts*?)
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4. &s VvYou create Instructlon, does your program do
“]!raracy analyses of Job tasks" arnd "construct currlcula
from analyses data, that focus on helping workers master
those baslc skllls appllcatlons they use on-the-Job"?

YES NO
If not, why not?

S. Do you thlnk results of your program should be measured
In terms of "(lncreased) Job accuracy and productlvity,
Chigher) employvee retentlon/promotlion flgures, and (lower)
accldent rates"?

YES NO
1f so, why? 1If not, why not?

Do you think your program should be evaluated using other
measures?

YES NO

1f so, what measures?

6. Does thls deflnition leave out important aspects of your
program or make other asssumptlons whlich are not true of
your workplace educatlon program?

YES NO

1f yes, what are they?

.
i
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(For example:

A. Does your program focus on generlc English language
skllls rather than on Job-speclflc skllls?

B. Is your program offered In a place other than the
worksite? 1If so, where and why?

C. 1s your program open to workers from several
dlfferent workslites or to others who are unemp loyed?

D. 1s your program Seen by workers, unlons or
employers as an employee beneflt, In the way that health
care ls sometimes provided as a beneflt? In other words, |s
the program provided largely to attract and or retaln
employees or because the union has negotlated for It In a
bargalning agreement?

E. Are there other Important aspects of your program
which the definitlon above does not Include?

F. Are there assumptions made In the above definltlon
which are not true for your program?

7. Would you llke a copy of the results? YES NO

NAME
PROGRAM

AGENCY
STREET

CITY/TOWN

ZIPCODE

TELEPHONE

Thank you very much for your help.
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